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What is Dual Enrollment?
Broadly speaking, dual enrollment occurs when a high school student is 
enrolled in high school and taking a college class at the same time.

Dual Credit – when college courses taken by high school students count toward both 
high school graduation requirements as well as a college degree or certificate.

Concurrent Enrollment – a form of dual enrollment in which a high school student 
enrolls in and attends a college course on their own. 

Formal Dual Enrollment – any form of dual enrollment that occurs as the result of a 
formalized partnership between a local educational agency (K12) and a postsecondary 
institution. This could include CCAP agreements, articulation agreements, early/middle 
college schools and programs, or other partnership agreements.



Dual Enrollment: 
What do we know?

Benefits:
• Increased success of enrolling and persisting in college
• Increased postsecondary degree attainment

Mechanisms:
• Provides high school students with advanced (and expansive) coursework 

options
• Promotes student engagement and motivation
• Early sense of belonging and identity as a college student

Yet, access to dual enrollment opportunities remain unequal by student 
demographics, and across school type and geography



Dual Enrollment: 
How do we measure participation?

California Department of Education 
• College/Career Indicator

• 4 cohorts of high school graduates
• Cumulative Enrollment data

• All 9th through 12th graders

California Community Colleges 
Chancellor’s Office

• College course enrollment data

California Department of Education 
• College/Career Indicator

California Community Colleges 
Chancellor’s Office

• Special Admit data

Within segment: Merged data: 



Growth in dual enrollment
among high school 
graduates

Persistent disparities 
by race



Growth across colleges

Variation by geography



Dual enrollment participation increases with high school grade level
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Dual enrollment participation is more equitable across race in formal programs



Dual Enrollment: Fields of Study

33% enroll in CTE courses

11% enroll in Basic Skills 
courses



Dual Enrollment: 
Where do we go from here?

Better data
• Accurately measure participation and assess equity gaps
• Statewide and at the local level (e.g., CCAP, EC/MC)

Formalized dual enrollment opportunities
• Increased access to high school dual enrollment offerings
• Increased participation in earlier grades

Ensuring college credits count
• A-G course requirements
• Transfer-level credits
• Golden State Pathways 
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